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Introduction 

Kankakee School District 111 staff believes that increased student learning requires the 

consistent practice of providing high quality instruction matched to student needs.  In a high-

quality educational environment, student academic and behavioral needs are identified and 

monitored continuously by using documented student performance data to make instructional 

decisions.  Unique needs are addressed, parents are informed and involved, and all staff work 

toward the common goal of raising achievement.  A Multi-Tiered System of Support (MTSS), 

formerly known as Response to Instruction/Intervention or RTI, is a general education 

framework through which a school creates a high-quality educational environment by screening 

the needs of all students; differentiating core instruction for all students; applying research-

based interventions to address specific needs of students; and continually monitoring progress 

to ensure success.   MTSS is a systemic, continuous improvement framework in which data-

based problem-solving and decision making is practiced across all levels and tiers of the 

educational system to support students. High quality education requires collaborative efforts 

from all district staff, including administrators, general educators, special educators, 

bilingual/English Learner (EL) educators, paraprofessionals and parents to facilitate that 

process. 

 

The purpose of this document is to provide an overview for the MTSS practices in Kankakee 

School District 111 and explain the essential components of MTSS.  This MTSS guidance 

document is designed to assist parents and district staff in understanding MTSS, its usefulness 

and value, and how it can be implemented.  It is not intended to be a substitute for training but 

rather to increase understanding of the various aspects of the district’s MTSS framework.   
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What is a Multi-Tiered System of Support (MTSS)? 

MTSS integrates assessment and intervention within a multi-level prevention system to 
maximize student achievement and reduce behavioral problems.  With MTSS schools use data 
to identify students at risk for poor learning outcomes, monitor student progress, provide 
evidence-based instruction and interventions, adjust the intensity and nature of those 
interventions depending on the student’s responsiveness, and identify students with learning or 
other disabilities.   

Why MTSS? 

MTSS is built on the idea of intervening early to identify the deficits and maximize the 
effectiveness of grade-level curriculum and instruction.  It is not an initiative or program, but 
rather a framework for providing high-quality curriculum and instruction to all students and 
additional intervention support for some students.  The National Center on Response to 
Intervention (NCRTI) states that comprehensive MTSS implementation will contribute to more 
meaningful identification of learning and behavioral problems, improve instructional quality, 
provide all students with the best opportunities to succeed in school, and assist with the 
identification of learning and other disabilities.   

What MTSS is NOT 

MTSS is not a tutoring service.  Decisions to provide students with supplemental instruction are 
based on educational need and data, not just staff or parental requests.  While staff and 
parents can provide their own data and input to delineate the educational needs of their 
students, students are considered for supplemental instruction based on educational need and 
multiple sources of reliable and valid data.  MTSS also is not a way to speed up the process of 
making a student eligible for special education services.  While MTSS data are used by special 
education diagnostic staff when determining if a student has an educational disability, it is 
strongly suggested that school teams have made every effort possible to provide research-
based instruction to address student needs prior to determining that there is an educational 
disability.  Finally, MTSS is not a stand-alone program in a school that is separate from other 
educational initiatives.  MTSS is the underlying framework for other initiatives that aim to 
ensure student academic and behavioral success. 
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MTSS and Other Educational Initiatives 

How does MTSS relate to other major educational initiatives like the New Illinois Learning 

Standards and the Danielson framework? The best way to summarize its relationship is to think 

in terms of “the what, the how, and the framework.”  

 

“The What” 

 Well-balanced evidence-based curricula 

that address the New Illinois Learning 

Standards 

 

 

“The How” 

 The instructional principles underlying the 

Danielson Framework and the utilization 

of evidence-based instructional practices 

 

 

“The Framework” 

 MTSS: A multi-tiered instructional delivery 

model in which data are used to monitor 

students’ responsiveness to instruction         

and   interventions to ensure student 

success 
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MTSS and Positive Behavioral Intervention and Supports (PBIS) 

PBIS utilizes a multi-tiered framework or approach for assisting school personnel in adopting 

and organizing evidence-based behavioral interventions into an integrated continuum that 

enhances academic and social behavior outcomes for all students. 

The logic, tenets, and principles of PBIS are the same as those represented in MTSS with an 

academic focus (e.g., universal screening, continuous progress monitoring, data-based decision 

making, implementation fidelity, evidence-based interventions). Literacy and numeracy 

implementation frameworks are examples of the application of MTSS for academic behavior, 

and PBIS is an example of the application of MTSS for social behavior. 
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Four Essential Components of MTSS 

 

 

 

1.  A school-wide, multi-level instructional and behavioral system for preventing school failure is 
established. 

2.  Universal screening (benchmarking) is a process that occurs three times during the school 
year.  It involves administering brief assessments to all students in the Fall, Winter, and Spring 
of each school year. 

3.  Progress monitoring is used to assess students’ performance over time, to quantify student 
rates of improvement or responsiveness to instruction, to evaluate instructional effectiveness, 
and, for students who are least responsive to effective instruction, to formulate effective 
individualized programming. 

4.  Data-based decision making for instruction is the process used to determine appropriate 
instruction for all students and movement within the multi-level system. It also helps determine 
when disability identification (in accordance with Illinois state law) needs to be conducted.  
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Multi-Level Instructional System 

A rigorous prevention system provides for the early identification of learning or behavioral 
challenges and timely interventions for students who are at risk for long-term learning 
problems.  This system includes three levels of intensity and prevention, which represent a 
continuum of supports.   

 

 

Tier 1 

Tier 1 is typically represented by the “green” area of the MTSS triangle. At Tier 1 high quality core 
instruction should meet the instructional needs of most students.  Instruction at the least intensive but 
broadest level of the MTSS framework typically includes the core curriculum and the instructional 
practices used for all students.  At Tier 1 the school-wide discipline system emphasizes school-wide 
systems of support that include proactive strategies for defining, teaching, and supporting appropriate 
student behaviors to create positive school environments. Instead of using a patchwork of individual 
behavioral management plans, a continuum of positive behavior support for all students within a school 
is implemented in areas including the classroom and non-classroom settings such as hallways, 
restrooms, etc.  
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Tier 1 Components 

Core Curriculum 

● A well-balanced evidence-based curriculum aligned with the New Illinois Learning 
Standards  

● An agreed upon evidence-based common approach to discipline, i.e., School-wide PBIS 

Appropriate Instruction 

● Differentiated instruction of academic content (e.g., flexible grouping, learning centers, 
peer tutoring) 

● Accommodations to ensure all students have access to core instruction 

● Culturally and linguistically inclusive 

● Teaching expectations and rules in identified settings 

● Effective classroom management practices 

Universal Screening (Benchmarking) 

● Determines whether students are performing at grade-appropriate levels 

● Allows school personnel to intervene early 

● Informs school personnel of the effectiveness of the core curriculum 

Feedback and encouragement 

● Frequent positive feedback on academic and behavioral performance 

● Reinforcement of appropriate performance 

The District Learning Partners may assist teachers in bolstering their core curriculum by 
providing support with any of the above four components. This may involve assisting with the 
implementation of classroom management techniques, conducting observations, providing 
feedback and encouragement, interpreting data to inform instructional decisions, assisting 
teachers in creating student groups according to need. DLPs may provide technical support for 
universal screening (benchmarking) and progress monitoring.  



11 

 

Tier 2  

Tier 2 is typically represented by the “yellow” portion of the MTSS triangle. Tier 2 interventions 
are provided in addition to core academic and behavioral instruction and are matched to the 
student’s deficit area(s). Tier 2 Interventions are designed to be quick and efficient, and can be 
used with small groups of students as soon as their needs are identified.  Tier 2 supports are an 
important part of the continuum of MTSS support needed in schools and can often be 
implemented by classroom teachers or other general education personnel.  Student progress at 
Tier 2 is typically reviewed after a minimum of 6 weeks. The purpose of Tier 2 support is to 
“close the gap” between the identified student and his/her grade level peers.  

Students may be identified as needing Tier 2 support through the universal screening process 
and/or consideration of other relevant data.  Progress monitoring of students receiving Tier 2 
interventions is conducted on a frequent basis (i.e., at least biweekly) to determine intervention 
effectiveness.  If data indicate an intervention is not successful, the MTSS team will make 
appropriate changes and continue to monitor student progress. 

 Tier 2 Components 

Academic Interventions 

● Research-based interventions matched to student’s targeted deficit area(s) 
● Documented attendance and progress monitoring data 
● Small groups (5-8) that meet for a minimum of thirty minutes, three to five times a 

week, or as recommended by the intervention developer 
 

Behavior Interventions 

● Research-based interventions 
● Documented attendance and progress monitoring data 
● Consistent with school-wide expectations 
● Behavioral interventions include, but are not limited to, the following: 

○ Check-In/Check-Out 
○ SAIG- Social Academic Instructional Groups 
○ Mentoring 
○ Brief Functional Behavioral Assessments (FBAs) 
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Academic and Behavioral Interventions 

● Continuous availability 
● Student progress documented and monitored throughout the course of the intervention 
● Progress reports sent home to parents during intervention period 
 

Student responsiveness to Tier 2 interventions is also a way of identifying students in need of 
more intensive, individualized intervention. When students are not responding adequately to 
Tier 2 support, Tier 3 support may be considered by the team.   

Tier 3 

Tier 3 is often depicted as the “red” portion of the MTSS triangle. At Tier 3 interventions are 
provided in addition to core academic and behavioral instruction, and are more intensive, 
individualized, and matched to the student’s deficit area(s).  Students receive Tier 3 support if, 
as mentioned above, they do not respond adequately to Tier 2 support or have such intensive 
needs that Tier 3 support is warranted without a trial of Tier 2 support.  At the Tier 3 level, the 
student could be involved in a more intensive version of the intervention program used in Tier 2 
(e.g., longer sessions, smaller group size, more frequent sessions, more frequent progress 
monitoring) or an intensive intervention specific to Tier 3.  In other words, Tier 3 supports can 
be provided at different levels of intensity, depending on the student’s level of need.  

The goal of intensive/individual support is to diminish problem behavior, to increase the 
student's adaptive skills and/or to increase academic functioning. As is true with Tier 2 support, 
the purpose of Tier 3 support is to “close the gap” between the targeted student and his/her 
grade level peers.  Tier 3 supports should meet the needs of students with the most intensive 
and/or persistent problems in the most effective and efficient manner and in the least 
restrictive setting possible. Tier 3 student progress should be monitored frequently (i.e., at least 
weekly) using the appropriate progress monitoring tool. 

 Tier 3 Components 

Academic Interventions  

● Research-based interventions matched to student’s targeted skill deficit area(s) 
● Intervention groups of five or less, five times per week, for at least 30 minutes per 

session, unless specified otherwise by the intervention developer 
● Attendance and progress monitoring data documented on the Intervention Log 
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● Student performance charted regularly by staff providing interventions 
● Progress reviewed regularly by the School Leadership Team 
● Progress reports sent to parents every grading period (quarterly) 
● Interventions and their duration documented on the Intervention Log 

 

Behavioral Interventions 

● Intensive/Individual Supports involve a process of functional behavioral assessment 
(FBA) that investigates in greater detail why a behavior is occurring. The FBA is utilized in 
the development of a positive behavior intervention plan (BIP) that includes more 
intensive research-based interventions, closer and more detailed progress monitoring, 
and more staff time and resources dedicated to problem solving for individual students. 

● The Behavior Intervention Plan (BIP) should be comprised of individualized, assessment-
based intervention strategies, including a wide range of options such as: 

o Guidance or instruction for the student to use new skills as a replacement for 
problem behaviors 

o Some rearrangement of the antecedent environment so that problems can be 
prevented and desirable behaviors encouraged 

o  A focus on the consequences or events that immediately follow the behavior  

o Procedures for monitoring, evaluating, and reassessing the plan as necessary  

o In some cases, the plan may also include emergency procedures to ensure safety 
and rapid de-escalation of severe episodes 
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Assessments 

Various types of assessments are necessary to ensure student success. These include 

assessments for benchmarking/screening, diagnostics, progress monitoring, and summative 

evaluations. It is essential that these assessments are reliable and valid for the purposes for 

which they are used.  A brief description of each type of assessment used within the district’s 

MTSS framework follows. In addition, each assessment is aligned with the corresponding step in 

the problem-solving process for which each assessment is appropriate.  

Benchmarking/Screening (Step 1: Problem Identification) 

Benchmarking (screening) assessments are brief measures that occur 3 times per year for the 

purpose of identifying students who may be at risk for not meeting expectations.  Performance 

on benchmark assessments is compared to cut scores (criterion) or grade-level norms.  

Benchmark assessments also can help evaluate the effectiveness of instruction at each tier. For 

example, if less than 80% of students are scoring in Tier 1 core instruction needs to be 

strengthened. Benchmarking data can be used to identify problems at the district, school, 

grade, group, and individual student levels.  

Diagnostic Assessments (Step 2: Problem Analysis) 

Diagnostic assessments help identify a student’s particular academic or behavioral needs so 

that instruction can be provided to address those needs. Some types of diagnostic assessments 

used in the district include: informal reading inventories, running records, record reviews, 

interviews, observations, behavior rating scales, and functional behavioral assessments. 

Diagnostic assessments are typically conducted as part of the Problem Analysis step in the 

Problem-Solving Process. 
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Progress Monitoring (Step 3: Plan Development and Implementation)  

Progress monitoring involves a brief and systematic collection of data at regular intervals for 

decision making related to student performance.  Formative assessments are another form of 

progress monitoring and are conducted throughout the year. Student progress is evaluated in 

relation to a goal.  

Summative Evaluations (Step 4: Program evaluation) 

Summative evaluations are typically given at the end of the school year to determine how well 

students mastered the critical skills for their grade level. The “critical skills” are those skills 

aligned with the New Illinois State Standards. Current summative evaluations used in the 

district include the Partnership for the Academic Readiness for College and Career (PARCC), 

Performance-based Assessments (PBA), and End-of-Year (EOY) assessments. Summative 

evaluations are typically considered as part of the Program Evaluation step in the problem-

solving process at the district level, school level, grade level, group level, and individual level.  

The District Assessment Matrix is included in the Appendix section of this document. The Matrix 

includes all of the assessments currently used in the district and the assessments are organized 

according to their usage as screening tools, diagnostic assessments, progress monitoring tools, 

or summative evaluations.  
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Data-Based Decision Making Guidelines 
 

Determining a student’s needed level of support 

Students who score at or above the AIMSweb default cut score for Tier 1 in reading or math 

should be considered for Tier 1 support. Students who score between the Tier 1 and Tier 2 cut 

scores should be considered for Tier 2 support in addition to Tier 1 core instruction. Students 

who score below the Tier 2 cut score should be considered for Tier 3 support in addition to Tier 

1 core instruction.  

For behavior, students who receive 0-1 Office Discipline Referrals (ODRs) should be considered 

for Tier 1 support. Students who receive 2-5 ODRs should be considered for Tier 2 support in 

addition to Tier 1 support. Students who receive 6 or more ODRs should be considered for Tier 

3 support in addition to Tier 1 support.  

For both academics and behavior, students also may be identified for Tier 3 supports when a 

poor response to interventions has been established at Tier 2 or when significant student needs 

have been identified.  As part of this process, school teams need to ensure that students have 

had adequate exposure to Tier 1 and 2 interventions, and that those interventions have been 

carried out with fidelity.  For some students, however, crisis situations and the severity of the 

problem behavior may require that they receive the more intensive assessment and support 

resources available at Tier 3 even if they have not had adequate exposure to Tier 1 and Tier 2 

supports. 

Frequency of Progress Monitoring 

Students who score in Tiers 2 or 3 require more frequent progress monitoring.  

● Students requiring Tier 2 interventions should be progress monitored at least 

bi-weekly*  
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● Students requiring Tier 3 interventions should be progress monitored at least 

weekly* 

*Note: In some instances progress monitoring schedules may vary from these general 

guidelines on a case-by-case basis. For example, for some students requiring behavioral 

interventions daily progress monitoring may be warranted.  

Goal-setting 

Students who score in Tier 2 on Fall Benchmarks in reading and/or math will be progress 

monitored using grade level curriculum-based measures (CBMs).  Student goals should be set to 

be in Tier 1 (at the 50th percentile for their grade level) by May of the same school year.  This 

requires that their weekly rate of improvement (ROI) be set higher than that of the typical 

student at that grade level so Tier 2 students are able to close the gap between their 

achievement and grade-level peers.  

Students who score in Tier 3 on the Fall Benchmarks in reading and/or math will be 

administered Survey Level Assessments (SLAs – See Glossary) to determine their Present Level 

of Performance (PLOP), i.e., their normative level of achievement.  Once their PLOP is 

established then ambitious goals need to be set for them at their goal level of performance.  

For example, if a 5th grade student’s PLOP is 2nd grade and the team sets the student’s goal to 

be in 4th grade materials by the end of the current year, then the student should be progress 

monitored using 4th grade level CBMs.  To set ambitious goals, teams should consult the 

AIMSweb Rate of Improvement (ROI) Growth Norms to determine recommended ROIs for 

these students based on their grade and initial score level.  Teams should use the 85th 

percentile ROI for each student’s initial level to set goals for the student. (Please refer to the 

AIMSweb ROI Growth Norms included in the Appendix.)  

For both Tier 2 and Tier 3, appropriate goal-setting for reading and math requires that students’ 

ROIs be set higher than those of the typical student at their normative level of achievement. 
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This is necessary so that students warranting Tier 2 or Tier 3 support can “close the gap” 

between their achievement and that of their grade level peers.  

For students with behavioral needs teams should consider a variety of factors when setting 

student goals. These factors include, but are not limited to, the following: baseline data; goals 

recommended by PBIS (e.g., for Check-In/Check-Out it is recommended that the student’s goal 

be set at 80% or more of possible daily points); frequency, intensity, and/or duration of the 

interfering behavior; grade level behavioral expectations; and/or individual characteristics of 

the student and setting.  

Instructional Decision-Making Using Graphs 

Six to eight data points are needed to have reliable data. 

● If teachers are concerned about certain students, they should progress monitor those 

students more frequently to get more stable data on which to make instructional 

decisions. They also can consult with a District Learning Partner on ways to use data to 

ensure effective lesson planning and instruction.  

● However, as noted above, progress monitoring should not occur more often than once a 

week except in instances where behavior is being monitored.   

If students have 4 consecutive data points considerably below their aim or goal line, teams 

need to review student progress to determine next steps. The overarching guiding question to 

ask is: Why aren’t students making adequate progress toward their goals? Teams are 

encouraged to bring in additional data from other sources to help inform their decisions.  

Examples of additional guiding questions are:   

● Is supplemental instruction aligned with student needs and being implemented with 

fidelity? 

● Is attendance an issue? Is vision or hearing impacting academic performance? 
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● Is the student’s problem a  “can’t do” (i.e., skill deficit) or a “won’t do” (i.e., performance 

deficit)? If it’s determined to be a “won’t do,” what type of reinforcer(s) might be 

helpful?  That is, what motivates the student? (Note: Determining the function of the 

behavior can help teams determine effective reinforcers.) 

● Does the student need a different intervention or a more intensive dose of the current 

intervention? 

● Is the student bilingual or an English Learner (EL)? If so, have we taken their language 

status and cultural factors into consideration in determining appropriate interventions?  

● If a student has academic needs, could s/he also have social or emotional needs that 

require additional support? Similarly, if a student has behavioral needs, could s/he also 

have academic needs that require additional support?  

If students have 4 consecutive data points considerably above goal line, teams should review 

student progress and determine next steps. Examples of guiding questions teams can use 

include the following:  

● Does the student continue to need the level of support we are currently providing?  

● Should we begin to phase out interventions?  

● Should we set a more ambitious goal for the student?  

● If the student is in Tier 3, should the student receive Tier 2 support instead? If a student 

is in Tier 2 should the student be moved out of Tier 2 support and should his/her 

progress be monitored in the core instruction (Tier 1) more frequently to ensure the 

student’s success without the additional support that has been provided? 

● Does the student moving out of Tier 2 support continue to have needs within the 

classroom (Tier 1)?  Do classroom data/observations/work samples show continued 

needs?  Are accommodations or differentiated instruction warranted to ensure student 

success? 

● Does the classroom teacher need support to ensure continued success for the student? 

If so, what should that support look like? 
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Individual Problem-Solving (IPS) 

Students who score in Tier 3 and are not making adequate progress should be referred for 

Individual Problem-Solving (IPS).  Problem-Solving Teams (PST) should include parents and 

relevant school-based professionals such as an administrator, classroom teachers, social 

worker, school psychologist, and reading specialist / literacy coaches.  Problem-solving teams 

will review the students’ progress, following the four-step problem-solving model.  

● Step 1 is Problem Identification. For this step the team will identify the discrepancy 

between the student’s present level of performance and his/her expected level of 

performance. 

● Step 2 is Problem Analysis. For this step the PST will generate hypotheses regarding 

reasons for the student’s lack of adequate achievement and decide whether further 

information is necessary to test their hypotheses. RIOT is an acronym teams can use to 

determine what type of additional data should be collected. RIOT can remind teams that 

additional useful data could come from Reviewing relevant records, Interviewing key 

informants, conducting Observations, or through additional Testing.   

● Based on results of Step 2, Step 3 involves designing and implementing an 

intervention. At this step the team should also specify how intervention fidelity will be 

monitored. 

● Step 4 involves evaluating the effectiveness of the intervention. For this step teams 

should specify a realistic but ambitious goal for the student, the date by which the goal 

should be achieved, how the student’s progress toward the goal will be monitored, and 

when the student’s progress will be reviewed again. When the chosen date arrives, 

teams need to determine whether the intervention is helping students “close the gap.” 

If the intervention isn’t helping a student achieve their goals, then the team can re-

initiate the Problem-Solving Process until they find a more effective intervention. In 

most cases, if the intervention was implemented with fidelity, then a referral to the 

Student Assistance Team should be considered.  
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● The MTSS team should consider a referral to the Student Assistance Team (Special 

Education) for Tier 3 students who do not show an adequate rate of improvement even 

though they had received intensive Tier 3 intervention support implemented with 

integrity in addition to core instruction. 

Note: The district’s Individual Problem-Solving Paperwork is included in the Appendix. 

Timeframes for Interventions  

Intervention plans are written with ambitious yet realistic goals and are to be implemented for 

a reasonable and realistic period of time. The term “reasonable and realistic period of time” has 

no specific definition and is left to the team to determine.  Certain factors should be taken into 

consideration when attempting to determine a reasonable period of time for a particular 

student or group of students: 

1. How far below expectations the student(s) is/are performing (the further below 

expectations, the longer it will take them to catch up to peers) 

2. The particular skill to be learned (some skills naturally take longer to learn than others) 

3. The intensity of the instruction provided 

4. The point in the school year at which the interventions are first implemented (sometimes 

“reasonable and realistic” means that the interventions will need to continue into the next 

school year before benchmarks can be expected to be achieved) 

5. Other possible stressors in the students’ lives 
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Instructional Integrity 

 

Instructional integrity, also known as treatment fidelity, has been defined as the degree to 

which educational instruction or intervention is implemented as planned, intended, or originally 

designed.  One of the primary tenets of the MTSS framework is that evidence-based 

interventions are implemented with integrity. In essence, the validity of MTSS instruction 

depends on the thorough and effective implementation of instruction and interventions. If 

instructional integrity is not ensured, educators are unable to determine if the student’s 

progress is traceable to the instruction or intervention used. More important, if a student fails 

to make progress in response to a scientifically validated intervention, it is critical to ascertain 

whether the intervention, which has been established as effective for other students with 

similar needs, was implemented with sufficient integrity. Failure to check the fidelity of the 

instruction or intervention can lead to a potentially erroneous conclusion that the student’s 

academic deficiencies are the result of a disabling condition, such as a specific learning 

disability. 
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MTSS Leadership Teams at the District and School Levels 

Kankakee District Leadership Team 

The  Kankakee District Leadership Team is essential for ensuring consistency and effective 
implementation of MTSS across all district schools.  The team meets at least monthly and is 
responsible for providing district level MTSS guidance, appropriate professional learning 
opportunities, and completing and updating the district MTSS plan. The DLT consists of the 
Superintendent, Assistant Superintendent of Curriculum and Instruction, Director of Curriculum 
and Professional Development, K-12 Building Principals representation, Director of Student 
Support Services, Student and Support Services Supervisor, District Learning Partners, CSI 
support person(s), community member and staff representation for all subgroups.     

 
● Annually monitor the progress  of the District’s implementation of MTSS using the Self 

Assessment of Problem Solving Implementation (SAPSI-D) and develop an action plan 
based on results. 

● Review data regularly and create additional district wide goals and plans 
 

Kankakee District Leadership and Planning Team 

The  Kankakee District Leadership and Planning Team is essential for ensuring consistency and 
effective implementation of MTSS across all district schools.  The team meets at least monthly 
and is responsible for providing district level MTSS guidance, appropriate professional learning 
opportunities, and completing and updating the district MTSS plan. The DLT consists of the 
Superintendent, Assistant Superintendent of Curriculum and Instruction, Director of Curriculum 
and Professional Development, K-12 Building Principals, Director of Student Support Services, 
Student and Support Services Supervisor and District Learning Partners.   

● Help ensure that teachers and support staff receive the training, support, and materials 
necessary to differentiate core instruction to meet the individual needs of all students 

● Help ensure that teachers and support staff receive the training, support, and materials 
necessary to implement research-based interventions in the general education setting 

● Annually monitor the progress  of the District’s implementation of MTSS using the Self 
Assessment of Problem Solving Implementation (SAPSI-D) and develop an action plan 
based on results. 

● Review data regularly and create additional district wide goals and plans 
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School Leadership Teams 

Membership on SLTs is designated by the principal and provides support to teachers and other 
school personnel as the school strives to accommodate the needs of all students. This school 
team  includes member(s) from Instructional Leadership team,  the School  Professional 
Learning Communities (PLCs), and others designees based on building needs.  Typically this 
team is made up of the building  principal, general education teacher, special education 
teacher, PBIS team representative, Project Choices team representative, paraprofessional, 
clerical, parent, and community member (s) . 

 Progress reviewed regularly by School Leadership Team (SLT). The SLT will be responsible for 
overseeing the following: 

School-based MTSS team determines if student needs to: 

● Developing, monitoring, and evaluating the annual SIP 
● Review data and create building wide goals and plans 
● Assess the effectiveness of current programs and activities 
● Participate in data-driven decisions about school and grade level data for student-level 

progress 
● Annually monitor the progress  of the School’s implementation of MTSS using the Self 

Assessment of Problem Solving Implementation (SAPSI-S) and develop an action plan 
based on results  

 

Instructional Leadership Team  

The  Instructional Leadership Team is responsible for student and school progress in the areas 
of behavior and academics.  Throughout the school year, the team will meet at least monthly 
and is responsible for monitoring data, ensuring fidelity of the intervention process, and making 
decisions about student instruction based on an analysis of data.  The team’s responsibilities 
may include, but are not limited to, the following: 

● Assist school personnel to identify (through universal screening data) students who may 
need additional support or assessment 

● Facilitate the intervention process  
● Assist teachers in monitoring the progress of students receiving interventions 
● Assist with analyzing data related to academic and behavioral interventions 
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● Participate in data-driven decisions about grade, class, and student-level progress 
● Review progress monitoring data to determine whether a domain meeting may be 

appropriate 
● Conducts Individual Problem solving for Tier 3 students who are making inadequate 

progress 
● Interventions monitored for integrity and fidelity 
● Intervention adjusted based on student’s response to intervention 
● Adjustments in interventions reviewed within 4-6 weeks 
● Intervention and start dates documented in Intervention Log 
● MTSS team identifies students to be referred for Tier 3 intervention based on results of 

the academic and/or behavioral data that has been collected 
● MTSS team identifies students who no longer need Tier 2 support  
● Continue Tier 3 interventions 
● Discontinue Tier 3 interventions and return to Tier 2 and Tier 1 instruction 
● Be referred to the Student Assistance Team (Special Education) for possible special 

education evaluation 
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Parent Involvement and Communication 

Effective MTSS implementation cannot occur without parental involvement. Parents are 

considered essential members of the MTSS/Problem-Solving Team at the district, school, and 

individual student levels. Parent involvement is actively encouraged within the district in a 

variety of ways that are briefly described below.  

Staying informed, asking questions - Parents are encouraged to keep in close communication 

with their children’s teachers. It is important that parents not only feel comfortable and 

confident in responding to teacher requests but also in asking teachers and other school 

personnel questions. The following are questions that parents might ask regarding MTSS 

supports: 

● What can I do to help my child? 

● Are you using a Multi-Tiered System of Support to provide instruction based on student 
needs? 

a. What does it look like for academics? 
b. What does it look like for behavior? 

● Are you providing instruction and interventions that are evidence-based? How do you 
identify evidence-based instruction and interventions? 

● How do you ensure fidelity of instruction? 

● How do you ensure that teachers receive adequate training in a particular curriculum or 
approach that they are using in their classrooms? 

● What type of benchmarking (screening) assessments are you using? How will I be 
informed of my child’s benchmarking results? 

● What are the criteria for Tier 2 support? 

a. How is Tier 2 support provided? What does it look like? 

b. How often do you progress monitor students receiving Tier 2 support?  
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c. How will I be informed of my child’s progress monitoring results?   

● What are the criteria for Tier 3 support? 

a. How is Tier 3 support provided? What does it look like? 

b. How often do you progress monitor students who need Tier 3 supports?  

c. How will I be informed of my child’s progress monitoring results? 

● How can I get help for my child if he/she is having trouble in school? What steps will you 
take if my child isn’t doing well? 

● If my child isn’t doing well with Tier 3 supports, what will happen next? What are the 
options? 

● What should I do if I think my child might have a disability that is causing him/her to 
have trouble in school? 

Participating in meetings at their children’s school - The more informed parents are, the more 

confident they become in their ability to help their children be successful in school. One of the 

best ways to become informed is for parents to actively participate in meetings at their 

children’s school. These meetings can take a variety of forms. During parent-teacher 

conferences parents are able to learn how their child is progressing in school, to share 

important information about their children, and to ask the teacher specific questions about 

their student. Additional opportunities include family events that focus on academics and social 

emotional development.  

Supporting their child’s learning at home - There are many ways that a parent can support 

their child’s learning at home. Here are a few suggestions:  

– Provide a quiet well-lit space to do homework 

– Teach your children to value their education  

– Encourage your child to read, read, read! 

– Visit the public library regularly 
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Finally, there may be times when a child’s needs extend beyond what the school and the 

parents can do to help. In those cases, parents can help their child by seeking appropriate 

community resources for assistance. If parents are unsure what resources are available to  

address their child’s needs, often school personnel such as the school principal, school social 

worker, school nurse, or school psychologist may be of some assistance. 
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Frequently Asked Questions (FAQs) 
 

What is at the heart of an MTSS framework? 

The purpose of an MTSS framework is to provide all students with the best opportunities to 

succeed in school, identify students with learning or behavioral problems, and ensure that they 

receive appropriate instruction and related supports. The goals of MTSS are to (a) integrate all 

the resources to minimize risk for the long-term negative consequences associated with poor 

learning or behavioral outcomes, and (b) strengthen the process of disability identification. 

What impact does MTSS have on students who are not struggling? 

An important component of an effective MTSS framework is the quality of the core curriculum, 

where all students receive high-quality instruction that is culturally and linguistically responsive 

and aligned to the new Illinois State Standards. This allows teachers and parents to be confident 

that a student’s need for more intensive intervention or referral for special education 

evaluation is not due to ineffective classrooms instruction. In a well-designed MTSS, Tier I core 

instruction should be effective and sufficient for at least 80% of the student population. 

What are culturally and linguistically responsive practices? 

The use of culturally and linguistically responsive practices by teachers and other school staff 

involves purposeful consideration of the cultural, linguistic, and socioeconomic factors that may 

have an impact on students’ success or failure in the classroom. Attention to these factors, 

along with the inclusion of cultural elements in the delivery of instruction, will help make the 
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strongest possible connection between the culture and expectations of the school and the 

culture(s) that students bring to the school. Instruction should be differentiated according to 

how students learn, building on existing student knowledge and experience, and be language 

appropriate. In addition, decisions about Tier 2 and Tier 3 interventions should be informed by 

an awareness of students’ cultural and linguistic strengths and challenges in relation to their 

responsiveness to instruction. 

What are differentiated learning activities? 

Teachers use student assessment data and knowledge of student readiness, learning 

preferences, language and culture to offer students in the same class different teaching and 

learning strategies to address their needs. Differentiation can involve such activities as mixed 

instructional groupings, co-teaching, peer tutoring, learning centers, and accommodations to 

ensure that all students have access to the instructional program. Differentiated instruction is 

NOT the same as providing more intensive interventions to students with learning problems. 

Is MTSS a special education program? 

No. MTSS is a general education initiative. Special education is an important component of a 

comprehensive MTSS framework, however.  All school staff (i.e., principal, certified staff, 

paraprofessionals, social workers, counselors, psychologists, etc.) should work together to 

implement their MTSS framework and make decisions regarding appropriate intensity of 
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interventions for students. Movement to less intensive levels of the framework should be a 

high priority, as appropriate. 

What does MTSS have to do with identifying students for special education? 

IDEIA 2004 allows states to use a process based on a student’s response to scientific, research-

based interventions to determine if the child has a specific learning disability (SLD) and Illinois 

has endorsed this approach.  In an MTSS framework, a student’s response to -- or success with -

- instruction and interventions received across the levels of an MTSS framework would be 

considered as part of the comprehensive evaluation for SLD eligibility. AN RTI approach is not 

mandatory in determining eligibility for other handicapping conditions, but it is recommended. 

Can students move among the tiers of an MTSS framework? 

Tier 1 refers to core instruction provided to all students. However, students also can move 

across other levels of an MTSS framework based on their success (response) or difficulty 

(minimal response) at the level where they are receiving intervention, (e.g., according to their 

documented progress based on data).  Also, students can receive intervention in one or more 

academic areas at Tier 2 or Tier 3 while still receiving core instruction at Tier 1. 

How do we know when Tier 1 instruction is effective?  

Tier 1 instruction can be considered effective when it’s addressing the needs of at least 80% of 

the students. An effective Tier 1 system should reduce the number of students who need more 

extensive and time consuming resources at Tiers 2 and 3.  
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How do we know when Tier 2 supplemental instruction and supports are effective?  

Tier 2 supplemental supports can be considered effective when: no more than 15% of your 

student body needs Tier 2 supports, the majority of students in Tier 2 are meeting or exceeding 

the rate of improvement needed for them to reach grade level by the end of the year, and less 

than 5% of students are in Tier 3. If greater than 15% of students require Tier 2 support, schools 

need to determine how to bolster or strengthen their core curriculum. If a majority of students 

in Tier 2 are not making adequate progress, then appropriate changes in Tier 2 support should 

also be considered.  

How do we know when Tier 3 supplemental instruction and supports are effective? 

Tier 3 supplemental supports can be considered effective when the majority of students 

receiving Tier 3 supports are making adequate progress.  

How do we know when an individual Tier 3 plan is effective? 

A Tier 3 plan is deemed effective for an individual student when the student’s rate of 

improvement meets or exceeds what is needed for the student to meet his/her goals.  

Why is it important to consider “peer comparisons” at Tier 3? 

To ensure that a behavior and/or academic problem is not a result of the classroom 

environment, schools have to consider how a student’s behavior/rate of learning compares to 

that of his or her peers.  In most cases it is unlikely that more than 1-2 students in a general 

education classroom should require Tier 3 supports (should be less than 5% of students if Tiers 

1 and 2 are in place and effective). If many students are struggling academically and 

behaviorally in a classroom, there are likely to be systems or classroom issues that need to be 

addressed before more intensive interventions are considered. 
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Can we ever fade supports at Tiers 2 or 3? 

Yes. Many students can be successful in a general education setting when provided appropriate 

support.  Once a student demonstrates a consistent pattern of success, teams should consider 

whether elements of the Tier 2 or 3 interventions can be reduced or gradually eliminated 

without negatively affecting the student’s performance. For additional information, see the 

previous section titled “Data-Based Decision-Making Guidelines.” 

What may be done if a student does not respond to Tier 3 supports? 

If a student is making insufficient progress with Tier 3 supports the student should be 

considered for individual problem-solving (IPS). If the student cannot sustain improved levels of 

behavior and/or academic skills without the availability of intensive supportive services or is 

suspected of having needs that exceed general education supports, then the student may be 

considered for a domain meeting to determine if an evaluation for special education eligibility is 

appropriate.  

Who should be involved in functional behavioral assessments and behavioral intervention 
planning? 

Tier 3 Intensive/Individual Supports are most effective when approached as a collaborative 
(rather than expert-driven) process. Support teams including the student and his/her family, 
educators, and/or other direct service providers should be involved in assessment and 
intervention. It is critical that personnel charged with implementing the plan be involved in the 
team process.  In general, support teams should include people who know the student best, 
have a vested interest in positive outcomes, represent the range of environments in which the 
student participates, and have access to resources needed for support.  

What differentiates Tier 3 intensive/individual supports from other systems of positive 
behavior support? 

● Complex FBAs conducted 
● BIPs developed in accordance with the results of the FBAs 
● BIPs are monitored, evaluated, and re-assessed as necessary 
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What should be done when there is a crisis situation? 

Tier 3 Intensive/Individual Supports is a process that takes time, planning, organization and 

consistency to be effective. When severe episodes of problem behavior occur, it is important to 

provide a rapid response to ensure the safety of all involved and produce a rapid de-escalation 

of the behavior. To support Tier 3 Intensive/Individual Supports safe crisis management 

procedures are needed and should be planned thoroughly in advance. It is important to 

remember that the goals of crisis management procedures are to ensure the safety of the 

student and all others, and to de-escalate the problem as rapidly as possible in the least 

intrusive manner so as to reduce the probability of future occurrences.  
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Glossary 
 

Accommodations: Change made to instruction and/or assessment that does not change the 

expectations for performance or change the construct that is being measured. 

Accommodations provide access to buildings, curricula, and assessments. 

AIMSweb: AIMSweb is a benchmark and progress monitoring system based on direct, frequent 

and continuous student assessment. The results are reported to staff and parents via a web-

based data management and reporting system to determine response to intervention 

Aim-line: Line on a graph that illustrates a student’s expected rate of progress over time 

Benchmarking (Screening): A screening assessment that occurs 3 times per year for the 

purpose of identifying students who may be at risk for not meeting expectations 

Core Instruction: The delivery of the core curricula.  The core curricula is deemed critical and 

usually made mandatory for all students of a school or school system.  Core instruction and 

curricula must be scientific and research based and aligned with the New Illinois Learning 

Standards. 

Cut Scores: Cut points that specify the score at or below which students would be considered 

for intervention 

Danielson Framework: A comprehensive and coherent framework that identifies those aspects 

of a teacher’s responsibilities that have been documented through empirical studies and 

theoretical research as promoting improved student learning 

Decision-making Guidelines: A set of guidelines to assist schools in the effective 

implementation of a Multi-Tiered System of Support.  
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Differentiated Instruction: According to the National Center on Response to Intervention, 

differentiated instruction refers to strategies used by teachers to adjust the curriculum, the 

teaching environment, or instructional practices to align instruction with the needs of individual 

students. Four aspects of the curriculum may be differentiated: content, process, products, and 

learning environment. 

Diagnostic Assessment: Identifies or pinpoints a student’s particular academic or behavioral 

needs so that instruction can be provided to address those needs 

Evidence-based: A practice/strategy/program that is based on rigorous research designs, has 

demonstrated a record of success for improving student outcomes, and has undergone a 

systematic review process using quality indicators to evaluate levels of evidence 

Instructional Integrity: The degree to which an intervention or treatment is implemented as 

planned, intended, or originally designed – also referred to as treatment fidelity 

Modifications: Alterations that change, lower, or reduce learning expectations 

Multi-Tiered System of Support (MTSS): A synonym for Response to Intervention (RTI); a 

systemic, continuous- improvement framework in which data-based problem-solving and 

decision making is practiced across all levels of the educational system for supporting students 

New Illinois Learning Standards (formerly referred to as Common Core State Standards): A set 

of high-quality academic standards in mathematics and English language arts/literacy (ELA). 

These learning goals outline what a student should know and be able to do at the end of each 

grade 

Positive Behavioral Intervention and Supports (PBIS):  A framework or approach for assisting 

school personnel in adopting and organizing evidence-based behavioral interventions into an 

integrated continuum that enhances academic and social behavior outcomes for all students 

Problem: A data based discrepancy between what is expected (e.g., standards or norms) and 

what is occurring (current performance) 
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Problem Solving: A systematic four step process: problem identification, problem analysis, plan 

development and implementation, and plan evaluation to facilitate effective decision-making. 

Problem Solving Team: Group of education professionals coming together to consider student-

specific data, brainstorm possible strategies/interventions, and develop a plan of action to 

address a student-specific need 

Progress Monitoring: The systematic collection of data at regular intervals for decision making 

related to student performance.  Student progress is evaluated in relation to a goal 

Response to Intervention (RTI): An educational framework that integrates assessment and 

intervention within a multi-level prevention system to maximize student achievement and to 

reduce behavioral problems; a previous term that has been replaced with Multi-Tiered System 

of Support 

Scientifically-based Instruction: Curriculum and educational interventions that have been 

proven to be effective for most students based on scientific study 

Summative Assessment: Occurs after instruction; used to evaluate the effectiveness of 

programs, achievement of school goals, and curriculum alignment 

Survey Level Assessment (SLA):  Survey Level Assessments are conducted to determine the 

grade level at which a student in Tier 3 should be progress monitored. The process is as follows: 

First the student is administered the AIMSWEB benchmark probes at his/her grade level. If the 

student scores in Tier 3, then proceed to administer the AIMSWEB probe for the grade level 

below the student’s current grade level. If the student scores at or above the 10th percentile for 

that grade, stop. This will be the grade level at which he/she should be progress monitored. 

But, if the student scores below the 10th percentile, then go down one more grade and 

administer an AIMSWEB probe for that level. If the student scores above the 10th percentile for 

that grade level, stop. This will be the grade level at which the student should be progress 

monitored. Repeat this step until the student scores above the 10th percentile. The highest level 
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at which the student scores above the 10th percentile is the level at which the student should 

be progress monitored.  

Note: In the case of R-CBMs, 3 probes per grade level need to be administered and the median 

score is considered the indicator of the student’s performance at each grade level. When the 

median score for the 3 probes is above the 10th percentile for that grade level, that grade level 

is the level at which the student should be progress monitored.  
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MTSS Resources 

● Illinois RTI Network (I-RTI) (www.illinoisrti.org) 

Description: Provides educational materials related to RTI topics to school personnel 
and parents  

● National Center on Response to Intervention (www.rti4success.org) 

Description: Evidence-based tools and assessments on tiered instruction, progress 
monitoring, and screening available under “Tools/Interventions” tab; considerations and 
ideas for teachers available for RTI stakeholders in Center’s library 

● Florida Center for Reading Research (www.fcrr.org) 

Description: Reading interventions available for Pre-K through Grade 12; Instructional 
materials for practitioners in grades K-5 available; information on progress monitoring 
and assessments 

● Center on Instruction (www.centeroninstruction.org) 

Description: Resources and research articles available on developing and implementing 
RTI in schools 

● What Works Clearinghouse (http://ies.ed.gov/ncee/wwc/) 

Description: Practice guides on reading, mathematics, behavior and a variety of other 
topics available under “Publications and Products” and reviews of the evidence base for 
published interventions 

● Best Evidence Encyclopedia (www.bestevidence.org) 

Description: Provides summaries about the evidence supporting educational programs 
for children grades K-12 

● RTI Action Network (www.rtinetwork.org/essential/assessment) 

Description: Articles on progress monitoring and data-based decision making are 
available 

● National Center on Intensive Intervention (www.intensiveintervention.org)  
             Description: Many resources available to help students in Tier 3 supports.  

http://www.illinoisrti.org/
http://www.rti4success.org/
http://www.fcrr.org/
http://www.centeroninstruction.org/
http://ies.ed.gov/ncee/wwc/
http://www.bestevidence.org/
http://www.rtinetwork.org/essential/assessment
http://www.intensiveintervention.org/


41 

 

Appendix 

                         

Tier 1 Review Meeting Template 

RCBM/MAZE Matrix 

AIMSweb ROI Growth Norms 

AIMSweb Default Criterion Cut Score Table 

Reading MTSS Flowchart 

Math MTSS Flowchart 

Behavior MTSS Flowchart 

Intervention Logs 

Individual Problem Solving Form  

District Reading Intervention Matrix 

District Math Intervention Matrix 

District Behavior Intervention Matrix 

District Assessment Matrix 

Instructional Integrity Checklists 
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